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STUDY OF PHONOLOGICAL FOSSILIZATION IN THE PROCESS  
OF THE ENGLISH LANGUAGE ACQUISITION

Nowadays the process of globalization requires excellent knowledge of English in all spheres 
of our life. According to recent studies, in Ukraine English language proficiency ranks quite low, 
specifically 28th out of 32 in Europe. The differences between the phonological systems of Ukrainian 
and English can pose significant challenges for Ukrainian students when learning to speak Eng-
lish. We can see that they differ significantly in the field of vocalism and consonantism. In this arti-
cle, we provided an overview of the differences in consonant and vowel systems between English 
and Ukrainian. This article highlights the importance of addressing Ukrainian students’ pronun-
ciation difficulties in learning English. Research has indicated that teaching English to Ukrainian 
students can be challenging due to a lack of awareness regarding the pronunciation of some sounds, 
rhythm, intonation, and fluency in a natural language environment. This deficiency can result in 
a high frequency of errors and misunderstandings, which, in turn, can lead to a psychological bar-
rier that hinders the learning process. It suggests that teachers can provide targeted training on Eng-
lish phonemes and address common errors made by Ukrainian students to overcome them. Ukrainian 
students most often make mistakes by involuntarily drawing a parallel to their mother tongue. We 
underline the importance of paying special attention to the main differences in the phonological sys-
tems of the Ukrainian and English languages. Phonological fossilization is related to the difficulty 
in distinguishing all the sounds of the English language by ear, maintaining the length and shortness 
of vowels, following the Ukrainian intonation, incorrect division of speech into meaningful groups, 
the absence of diphthongs, triphthongs, and reduction in the Ukrainian language and so on. The 
authors emphasize that teachers should use a balanced approach to error correction that caters to 
the unique needs of each learner in order to optimize the English language teaching process. It was 
concluded that through appropriate preventive measures, Ukrainian students can overcome phono-
logical fossilization and achieve a native-like level of proficiency in a target language.

Key words: phonological fossilization, consonant and vowel sounds, mother language, target 
language.

Stating the problem. In teaching English to Ukrai-
nian students, it has been found that limited awareness 
of pronunciation, rhythm, intonation and fluency in a 
natural language environment not only leads to a large 
number of errors but also to a misunderstanding of the 
sounding language, resulting in creating a psycholog-
ical barrier. Students have fear of speaking a foreign 
language, self-doubt, and sometimes even a desire to 
avoid communication, and remain passive observers 
and listeners. A complex of interacting factors influ-
ences the occurrence and fossilisation of phonetic 
errors. These include: the interference of phonetic 
systems; the degree of phonetic accent of non-native 
teachers who have mastered English phonetics outside 

the natural language environment (differences in the 
professional level of foreign language teachers; the 
use of different ways of correction of foreign language 
teaching in phonetics with varying degrees of attention 
to the sounding side of the language; the nature of the 
teacher’s relationship with the members of the learn-
ing group, manifested in the presence or absence of 
the teacher’s linguistic authority among the students, 
which is reflected in the reproduction of the features 
of the teacher’s pronunciation in the students’ pronun-
ciation; features of language behaviour and language 
preferences developed in each of the learning groups 
during the joint teaching of a foreign language, mani-
fested, among other things, in the features of pronunci-
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ation, also by the features of pronunciation character-
istic only of members of a particular study group as a 
small social group of a closed type. The nature of the 
expression and weight of each of the factors consid-
ered in this complex is in turn determined by the spe-
cific social but communicative conditions prevailing in 
the individual language groups.

The objective necessity of modern language 
teaching, especially at its initial stage, is to find the 
best ways of organising the educational process, and 
rational options for the content of teaching and its 
structure. The practice of teaching English in higher 
educational institutions shows that most students 
have quite a lot of difficulties at the initial stage of 
their studies at a university. The purpose of the initial 
stage is to activate and correct the phonetic, grammat-
ical and lexical material that students have learned at 
school. In practise, however, we clearly see that a 
lot of students who come to us need to be retrained, 
which in itself is much more difficult. The speech 
organs of beginning students do not have the neces-
sary flexibility, and the articulation base for speaking 
in a foreign language is not yet developed. There-
fore, undelivered pronunciation, incorrectly learned 
sounds, and the complete absence of English rhythm 
hinder the learning of any other type of activity.

Incorrect pronunciation not only distorts the sound 
of the students’ speech itself but also does not allow 
the students to understand the sound of the foreign 
language, which is why such a large percentage of 
students have difficulty with phonetics in the early 
stages of education. Without mastery of pronuncia-
tion, there can be no active fluency, which is what 
we seek from students by the end of the first year of 
school, that is, straightforward, free speech in a for-
eign language. Overcoming phonetic difficulties is a 
prerequisite for the transition to automation of stu-
dents’ speaking skills in all stages of foreign language 
acquisition and also contributes to improve the com-
municative competence of students.

Helping the student overcome difficulties in lin-
guistic and psychological terms is undoubtedly the 
task of the teacher, who in turn focuses on the training 
and automation of correct pronunciation and rhyth-
mic-intonational skills, while developing the ability 
of self-control and self-correction.

Research methods: The study was done over 
one term and was delivered to first-year university 
students. The candidates were 40 native speakers of 
Ukrainian (age range 18 to 20). All students study at 
the Kharkiv National University of Economics. Each 
of the participants indicated that they had regular 
hearing abilities and no difficulties with English. Dur-

ing the study, their proficiency level was determined 
to be at B1 as per CEFR. The data for the study was 
gathered using Ukrainian students’ questionnaires 
and by analyzing their oral speech for errors.

Analysis of the research and publications on 
the issue under consideration. The field of sec-
ond language acquisition has extensively researched 
interlanguage, a phenomenon that refers to the lan-
guage system developed by language learners as they 
acquire a new language. Foreign language studies 
have undergone significant changes since the 1960s, 
characterized by two distinct historical stages: the 
comparative analysis hypothesis and the interlan-
guage hypothesis. Larry Selinker is credited with 
introducing the concepts of interlanguage in his work 
from 1972 [1]. These theoretical models have evolved 
over time, leading to renewed interest in foreign 
language studies in the late 1980s after a period of 
slower progress in the 1970s. This shift was accom-
panied by a transition from a one-sided approach to 
a more complex understanding of foreign language 
learning. During the 1970s, the analysis of interlan-
guage gained greater attention and interest not only 
in American and European linguistics but also in Chi-
nese linguistics. Best, McRoberts, Goodell [2], Bra-
dlow, Bent  [3], Bradlow, Pisoni, Akahane-Yamada. 
Tohkura  [4], Chaira  [5], Cooke, Scharenborg  [6], 
Flege [7] and others have contributed to predicaments 
that learners face distinguishing and pronouncing 
vowels and consonants in the language that they are 
acquiring. In addition, many other researchers have 
explored different aspects of interlanguage, includ-
ing its relationship with language transfer, fossiliza-
tion, and language development in multilingual con-
texts. During the period under review, the study of 
the phenomenon of language transfer focuses on the 
difference between the target and mother languages 
of students. Researchers rightly point out that the dif-
ficulties of language learning arise due to differences 
between the target language and the native language 
of students. The process of learning a foreign lan-
guage is naturally considered, among other things, 
as overcoming fossilized errors. Different aspects of 
Ukrainian-English interlanguage, the acquisition of 
English as a foreign language by Ukrainian learners. 
interlanguage development and language transfer in 
Ukrainian-English language learners are indicated by 
a wide range of studies [8, 9, 10].

Stating the task. It should be noted that the dif-
ferences in the phonological systems of English and 
Ukrainian are very great. Phonetic errors, even if a 
person has a good command of the language, can dis-
rupt communication and even lead to misunderstand-
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ings of statements. At the phonetic level, students 
most often make mistakes by involuntarily drawing 
a parallel to their mother tongue. This paper will 
discuss the phonological features of the English and 
Ukrainian languages. We believe that a comparative 
analysis of two languages will allow us to predict the 
impact of the native language on the learning of the 
target language, which will allow us to take appropri-
ate preventive measures.

The main body. Most people associate pronunci-
ation with the sounds we make when we speak. The 
way we speak says a lot about who we are and what 
kind of person we are, depending on how we pro-
nounce words, phrases and sentences. Among a num-
ber of factors, a key component of the English lan-
guage is its diversity. As language teachers, we need 
to be aware of this. We feel it necessary to briefly 
describe the three periods of pronunciation teaching 
orientation. in our paper.

In the 1940s–1950s, “Listen and Repeat” teaching 
forced its students to imitate, memorise and practise 
speech examples until they became natural. Behav-
iourism formed the basis for this teaching. Language 
teaching consists of teacher-led presentations of 
language examples, substitution exercises, rigorous 
practise of sentence patterns and other activities that 
focus on memorised scripts and dialogues. Gram-
mar and vocabulary are taught during these teaching 
phases mainly through pronunciation exercises based 
on speech patterns. The idea that students learn to 
successfully repeat and approximate their teacher’s 
speech patterns is an implicit feature of such ses-
sions. This original orientation is reflected in a teach-
ing practise that allows students to practise ‘ by ear” 
to find out how to pronounce English according to 
reliable patterns under guidance. One problem is that 
different learners have different levels of success in 
understanding the sound system of a new language.

The second orientation, “We should study these 
sounds carefully to find out how to pronounce them 
more clearly”, took place in the 1960s–1970s. The 
second tendency is based on students’ mental abil-
ities to understand complex sound descriptions and 
involves clear imagination, rigorous practise with 
specific sounds and this. Teachers spend a lot of time 
introducing and practising English sounds, especially 
single vowels and consonants. Lessons use students’ 
analytical skills so that they can learn more about 
speech sounds, compare the sound systems of English 
with parts of their mother tongue and practise new 
sounds thoroughly. The teacher can show students 
diagrams, pictures and videos that visually illustrate 
where the different sounds are formed in the mouth. 

A teacher can introduce students to a set of symbols 
representing specific vowels and consonants to intro-
duce and practise a list of sounds in class, such as the 
International Phonetic Alphabet (IPA). It is important 
to note that the second trend covers more than just 
vowels and consonants. Likewise, special attention 
is given to more general aspects of spoken language, 
such as the blending of word boundaries, word stress, 
rhythm patterns and intonation. We believe that 
attempts to immediately teach flawless pronunciation 
are directly related to detailed explanations of artic-
ulation, leading to the excessive theorisation of the 
educational process. Teaching practice shows that the 
effort required to build foreign language pronuncia-
tion is not justified.

At present, teachers believe that work on improv-
ing pronunciation should be carried out throughout 
the study period, although the role of this work and its 
nature change at different stages. In the third direction 
(1980s and beyond), the teacher emphasises the value 
of open communication in the classroom with the aim 
of involving students quickly and interactively in the 
use of particular sounds and sound patterns. As with 
the second orientation, the teacher may explain how a 
particular sound is produced. In class a brief technical 
explanation is given and the student is instructed to 
use the desired sound. They have many opportunities 
to talk to each other. The structure of the lesson activ-
ities encourages the students to focus on express-
ing meaning while the teacher observes, evaluates 
and supports them. So, a typical part of the learning 
process is to encourage students to speak spontane-
ously. First, identify sounds or sound patterns that 
need improvement. Then look for situations where 
the identified sounds or sound patterns are used in 
different natural contexts. Next, create communica-
tive teaching activities that involve the use of correct 
language and identifiable sounds. Finally, create at 
least three or four activities that can be used to focus 
teaching and provide new situations for practising the 
targeted sound patterns. 

The Ukrainian language is synthetic, English is ana-
lytical. At the phonological level, the difference in the 
synthetic analytical structure is manifested by the alter-
nation of sounds in different phonetic positions. In the 
Ukrainian language there is a large variability associated 
with the qualitative and quantitative reduction of vow-
els and the neutralization of consonants and a relatively 
uniform qualitative reduction in the English language.

In comparison with Ukrainian, the English pho-
netic system has a number of peculiarities in addition 
to some similarities. We can see that they differ sig-
nificantly in the field of vocalism and consonantism. 
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The vocalism of English is much richer and more var-
ied than that of Ukrainian. English has 12 monoph-
thongs, 8 diphthongs, and 5 triphthongs. Triphthongs 
are not separate phonemes, but a combination of 
diphthongs with a neutral vowel. In Ukrainian, the 
number of phonemes is twice less than the num-
ber of English monophthongs, which, together with 
other differences in the vowel systems of the two lan-
guages, makes the assimilation of English vowels by 
Ukrainian learners much more difficult.

The composition of English phonemes quanti-
tatively exceeds the composition of Ukrainian pho-
nemes. The English diphthongs are descending diph-
thongs. The initial element in such diphthongs is 
more pronounced, sounds more intense, distinct, and 
louder than the second element, and occupies almost 
3/4 of the duration of the entire vowel. Vowel combi-
nations are not considered diphthongs in Ukrainian. 
Ukrainian, unlike English, does not have diphthongs.

The above reasons explain the presence of a large 
number of incorrect realizations of English vowel 
phonemes in the speech of the tested students. More-
over, in these groups, work on English pronunciation 
used the imitation way, which presupposes only an 
approximation to the pronunciation norm of the lan-
guage being learned and does not allow good pro-
nunciation to be achieved in average students with 
an average level of linguistic ability, including the 
ability to imitate. It should be noted that students 
in these groups usually pronounce Ukrainian pho-
nemes with similar sounds instead of English vowels, 
e.g. [ɪ] ↔ [i:], [ʊ] ↔ [u:]. However, the substitutions 
of English vowels by similar Ukrainian vowels are 
not statistically significant.

The articulation of vowels, unlike consonants, 
is not as varied. This is because the flow of air can 
escape unhindered from the oral cavity when they are 
pronounced. Vowels differ from each other in their 
quality, which is determined by the volume and shape 
of the resonance cavities. The timbre of the vowels 
is “set” by different movements of the tongue. Both 
languages use the same differentiated features of the 
vowels: in rise (vertical movement of the tongue), 
in a row (horizontal movement of the tongue) and 
labialization (involvement of the lips). Moreover, in 
the phonetic system of English, there is a correlation 
between length and shortness that is not present in 
the Ukrainian system. Thus, frequent violations of the 
degrees of the length of vowels in positions before a 
voiceless and voiced consonant in the pronunciation 
of students were found in 37 to 64% of possible cases.

It is assumed that the most favourable situation for 
mastering a foreign language arises when the number 

of phonemes of the mother tongue is greater than the 
number of phonemes of the target language and the 
different phonemes of the mother tongue correspond 
to a certain extent to the variants of the phonemes 
of the foreign language; then phonemic errors are 
excluded and only inaccuracies in phonetic realisation 
are possible. It cannot be denied that in all languages 
there is a difference between the spelling of words and 
their pronunciation. In the Ukrainian language, there 
is no reduction. Sounds should be pronounced clearly 
and sonorously and not swallowed. In Ukrainian, for 
example,  [o] is not approximated to  [a]. We always 
pronounce the sound [o] cleanly and clearly, whether 
it is stressed or not, we pronounce the iotated [i], [u], 
[e] clearly, and when they denote two sounds, we do 
not deafen the voiced ones, the sound [h] is hard. In 
English, the same sound, the same combination in 
conjunction with certain letters (-ough-, -ow-, -ea-) 
can be pronounced completely differently.

In English, next to the characters “row” (vowels of 
the front, back and mixed row), “rise” (vowels of the 
lower, upper and middle row), “roundness”, not only 
the length of the vowel is important, but also the sta-
bility of articulation. Vowels with stable articulation 
(monophthongs) are contrasted with diphthongs. It 
should be emphasized that the distinguishing feature 
of the Ukrainian language is that the phonological 
category of length, the shortness of vowels is absent 
in it. The longer or shorter duration of vowels is not a 
semantic feature in Ukrainian, while in English it cre-
ates semantic differences. Violations of the degree of 
vowel length in positions before voiceless and voiced 
consonants are high-frequency errors in students’ 
speech (from 89 to 100%).

Students should be aware, that Ukrainian has no 
syllables without vowel phonemes. However, English 
syllable structure differs in that in addition to vowels, 
the sonants l, m, n can also be syllabic, more rarely 
m in combination with the preceding consonant, for 
example: beetle  [bi: – tl], garden  [gɑː – dn], cur-
tain [kɜː – tn], etc.

According to their structure, syllables are divided 
into open (ending with a syllable sound) and closed 
(ending with a non-syllable sound). Closed syllables 
are very typical of the English language. 63% of syl-
lables are closed and 37% are open. In Ukrainian, the 
ratio is reversed: 73% open syllables and 27% closed 
syllables. 

The peculiarity of English stress is most evident 
in polysyllabic words where the main stress is on the 
third to fifth syllable from the beginning of the word, 
e.g., has disappeared, while the first or second sylla-
ble from the beginning of the word is accentuated, 
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i.e., receives a secondary stress, a phenomenon that is 
completely atypical for the Ukrainian language.

It is equally important to recognise the differences 
in the pronunciation of English and Ukrainian conso-
nants. The Ukrainian consonant system is more com-
plex than English because it has more oppositions. It 
also contains a large number of consonants that are 
within the same morpheme. In English, the number 
of consonants (24) and vowels (20) is approximately 
equal, and the clustering of more than two conso-
nants is not typical of English. Consonants, unlike 
vowels, have a clear, fairly fixed, easily grasped 
and easily controlled place of barrier formation. In 
the pronunciation of English consonants, experience 
has shown that the difficulty for students is precisely 
in locating the place of barrier formation correctly. 
Therefore, special attention is given to this aspect. In 
special tasks, English consonants are trained in com-
parison with similar-sounding Ukrainian consonants, 
e.g., [t] – [т], paying attention to differences both in 
the place of barrier formation and in pronunciation.

In English, consonant phonemes are distinguished 
on the basis of deafness – sonority, by the manner of 
formation, by the place of formation, by the organ of 
articulation, by the predominance of noise or sound. 
Palatalization in Ukrainian has a semantic meaning, 
as words acquire one or another meaning depending 
on whether they contain, for example, a hard or soft 
consonant: син – синь, рис – рись, лан – лань. When 
lining up consonant sounds, students should focus 
their attention on the lack of correlation between 
hardness and softness in English and their presence 
in Ukrainian. Thus, there are speech errors in the pro-
nunciation of English consonants, which are a clear 
indication of the accent in English. The absence of 
palatalization of English consonants is found in the 
speech of students in up to 43.9% of cases.

The most common errors that the teacher should 
watch out for and properly control in the students are 
related to the presence of certain phonemes. Let us 
consider some of them. There are often errors in the 
pronunciation of some sounds in the students’ pronun-
ciation, such as the interdental [th] or simplification 
of combinations of fricatives in sentences such as the 
fifth finger (from 13 to 44% of cases), replacing [w] 
with [v] (from 18 to 25% of cases. In students’ pronun-
ciation, there are substitutions fricative [r] → quaver-
ing [r] (from 6.8 to 44%); [h] is mispronounced as [x] 
(from 25 to 67% of cases). Frequent deviations in the 
transposition of the consonants [w], [r] are attributed 
on the one hand to interference, and on the other hand 
to insufficient control on the part of the teacher. The 
pupils often make phonetic errors when replacing the 

back speech [ŋ] with the dorsal front speech [n], when 
replacing the back speech [ŋ] with combinations [ng] 
and  [nk]. Furthermore, English fricative consonants 
are among the most difficult phonemes to learn and 
also cause difficulties for native English speakers. 

Another distinguishing feature of English conso-
nants is the apical-alveolar pronunciation of t, d, n, l 
compared to the dorsal-tooth articulation of the corre-
sponding Ukrainian phonemes.

Due to the fact that English final voiced conso-
nants do not lose their voicedness, thus revealing sim-
ilarities with the Ukrainian language, there is a small 
percentage of errors associated with stunning the final 
voiced consonant (9%) of cases, which is associated 
with the coincidence of the pronunciation norms of 
voiced consonants in both language systems.

In general, there is a certain dependence of the 
number of analysed types of errors in the pronunci-
ation of students on the level of their prevalence in 
the speech of the teacher. In general, there is a certain 
dependence of the number of analysed types of errors 
in the pronunciation of students on the level of their 
prevalence in the speech of the teacher.

It must be stressed that the teacher will only be 
able to make error corrections as efficiently as pos-
sible if he has a clear understanding of the types of 
errors, how to work with them and the target group. It 
is assumed that the teacher can choose for himself the 
most productive way to work with error correction by 
answering the main question: For what purpose is it 
necessary to teach a foreign language? In answering 
this question, it is worthwhile to pay attention to the 
goals of teaching. Working on error correction is dif-
ferent in the following situations: to pass an exam / 
pass an interview; to improve the level of language 
skills (personal goals, to speak and understand bet-
ter); to improve the level of language skills (personal 
goals, to get a promotion at work); to learn a foreign 
language as a compulsory subject (at school, univer-
sity, etc.). The answer to the above question helps the 
teacher to define the goals of the lesson, the objectives 
of the course and to develop an integrated approach 
to teaching a particular target group. In addition, edu-
cators often raise the question of time for error cor-
rection. It is common knowledge that mistakes made 
in oral communication can be corrected immediately 
and delayed (i.e., later). Both ways have their advan-
tages and disadvantages. Delayed correction allows 
the student to build up his statement freely with-
out being distracted by correcting errors, and thus 
to concentrate only on the meaning and the lexical 
means necessary for its expression. The disadvan-
tage of this procedure is that the student cannot see 
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the error report prepared by the teacher and given to 
him after class. In any case, even if the student has 
familiarised himself with his mistakes afterwards, it 
will be psychologically difficult for him to apply the 
acquired knowledge in practise because of the time 
lag. Some of the statements will have been forgot-
ten, the student will not have participated in the cor-
rection, will not have made an effort. Many mistakes 
may have been made. Remembering all the correct 
options at the same time can be quite a challenge. 
By the end of the communication, the motivation 
to speak correctly is significantly reduced (if not 
gone). As for non-deferred error correction, firstly, it 
provides information about only one error per time 
unit (two or three at most). Secondly, it allows the 
student to participate in the correction of this error 
(or these errors) by repeating what he has just said, 
but correctly. The disadvantage of undelayed control 
is that the utterance is interrupted, the student goes 
astray and sometimes gets upset. Such error cor-
rection can have a negative impact on the student’s 
desire to continue speaking the language they have 
learned. According to Kasper’s [11, 52] findings, cor-
rection in the classroom is deemed essential by both 
teachers and students. However, there exists a range 
of opinions regarding the frequency and manner in 
which correction should be carried out. Some teach-
ers may be reluctant to interrupt students, while some 
learners may feel that they are not corrected enough. 
Conversely, some students may find a correction to be 
disruptive and uncomfortable, particularly those who 
struggle with fluency and are anxious about making 
mistakes. This is particularly relevant as excessive 
correction can hinder rather than facilitate learning for 
certain individuals. Despite this, Zheng and Park [12] 
contend that immediate error correction is necessary 
to prevent fossilization in language learning, and mod-
elling the correct form can be an effective strategy for 
teachers. Therefore, it is crucial to adopt a balanced 
approach to a correction that caters to the unique 
needs of each learner. Through comparative analysis 
of two languages, we can anticipate the influence of 
a learner’s native language on their acquisition of a 
target language. This, in turn, will enable us to imple-
ment proactive measures to address potential issues.

Conclusion. Phonological fossilization is related 
to the difficulty in distinguishing all the sounds of 
the English language by ear, maintaining the length 
and shortness of vowels, the dorsal-tooth articulation 
of [t], [d], [n], [l] compared to the apical-alveolar pro-
nunciation of the corresponding English phoneme, 
following the Ukrainian intonation, incorrect division 
of speech into meaningful groups, and so on.

In the article, we paid attention to the main dif-
ferences in the phonological systems of the Ukrai-
nian and English languages. We are convinced that 
based on the comparison described above, it is pos-
sible to predict the phonological peculiarities of the 
Anglo-Ukrainian interlingua The distinct differences 
between Ukrainian and English vowels can create 
challenges for both Ukrainian and English speakers. 
The absence of diphthongs, triphthongs, and reduc-
tion in the Ukrainian language can make it difficult for 
speakers of either language to communicate clearly. 
Furthermore, the contrasting phonetic systems of the 
two languages, such as the correlation between length 
and shortness in English that is not present in Ukrai-
nian, require careful attention to pronunciation skills. 

When comparing the consonant pronunciation in 
these two languages, we can observe several distinct 
differences. First, the Ukrainian consonant system is 
more complex than English and has a more diverse 
range of consonant oppositions. It also includes clus-
ters such as [ts], [tʃ], and [dʒ], which are not present in 
English. Second, in the Ukrainian language, palatal-
ization plays a principal semantic role but in English 
it is absent. Third, the Ukrainian language features 
several “hard” consonants, such as “г” (h), “ж” (zh), 
and “щ” (shch), that do not exist in English. They are 
pronounced with greater force than the typical English 
consonant. Furthermore, English consonants are dis-
tinguished based on deafness-sonority, manner, place, 
organ of articulation, and predominance of noise or 
sound. Students often make errors in the pronuncia-
tion of certain sounds, such as interdental th, frica-
tive combinations, and replacing [w] with [v]. More-
over, the apical-alveolar pronunciation of [t], [d], [n], 
and [l] in English compared to the dorsal-tooth artic-
ulation of the corresponding Ukrainian phonemes is 
another distinguishing feature. As experience shows, 
when pronouncing English consonants, the difficulty 
for students is precisely the correct placement of the 
point of articulation

The differences between the phonological systems 
of Ukrainian and English can pose significant chal-
lenges for Ukrainian students when learning to speak 
English. In this article, we provided an overview 
of the differences in consonant and vowel systems 
between English and Ukrainian. The authors stress 
the significance of adopting a personalized approach 
to error correction for English language teaching that 
considers the individual requirements of each student 
for optimal results. Their study suggests that Ukrai-
nian students can overcome phonological fossiliza-
tion and attain native-level proficiency in the target 
language by taking necessary preventive measures.
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Галаган Я. В., Безугла І. В., Лещінська А. В. ДОСЛІДЖЕННЯ ФОНОЛОГІЧНОЇ ФОСІЛІЗАЦІЇ 
У ПРОЦЕСІ ОВОЛОДІННЯ АНГЛІЙСЬКОЮ МОВОЮ

У наш час процес глобалізації вимагає відмінного знання англійської мови у всіх сферах нашого 
життя. Згідно з останніми дослідженнями, рівень володіння англійською мовою в Україні посідає 
досить низьке місце, а саме 28 місце з 32 у Європі. Відмінності між фонологічними системами 
української та англійської мов можуть створити значні проблеми для українських студентів під 
час навчання англійської мови. Ми бачимо, що вони суттєво відрізняються в області вокалізму 
та консонантизму. У цій статті ми надали огляд загальних та специфічних відмінностей у системах 
приголосних і голосних англійської та української мов. Ця стаття підкреслює важливість розв’язання 
проблем вимови українських студентів під час вивчення англійської мови. Дослідження показали, 
що навчання англійської мови для українських студентів може бути складним через недостатню 
обізнаність щодо вимови деяких звуків, ритму, інтонації та вільного володіння мовою в природному 
середовищі. Цей недолік може призвести до високої частоти помилок і непорозумінь, що, у свою 
чергу, може призвести до психологічного бар’єру, який перешкоджає процесу навчання. Метою 
нашої роботи є виявлення найбільш типових помилок українських студентів на фонологічному рівні. 
Українські студенти найчастіше помиляються, мимоволі проводячи паралель із рідною мовою. 
Фонологічна фосилізація пов’язана з труднощами розрізнення на слух усіх звуків англійської мови, 
збереженням довготи й короткості голосних, дотриманням української інтонації, неправильним 
поділом мовлення на смислові групи, відсутність в українській мові дифтонгів, трифтонгів, редукції 
тощо. Важливо звернути особливу увагу на основні відмінності у фонологічних системах української 
та англійської мов. Авторами підкреслюється, що викладач повинен використовувати збалансований 
підхід до корекції помилок, який відповідає унікальним потребам кожного учня, щоб оптимізувати 
процес навчання англійської мови. Було зроблено висновок, що завдяки відповідним профілактичним 
заходам українські студенти можуть подолати фонологічну фосилізацію та досягти рівня володіння 
таргетною мовою на рівні рідної.

Ключові слова: фонологічна фосилізація, голосні та приголосні звуки, рідна мова, таргетна мова.




